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Abstract 

This study investigates family–school partnership in value education as a collaborative 
approach to building sustainable moral communities in Enugu State, Nigeria. Motivated by the rising 
moral decline among Nigerian youth and the fragmented nature of value transmission in schools and 
homes, the study aims to examine how structured collaboration between families and schools can foster 
cohesive moral development. Specifically, it assesses the influence of family involvement on students’ 

moral development, evaluates the role of schools in promoting partnerships, and identifies barriers to 
effective collaboration in value education. Adopting a survey research design, the study targeted 180 
stakeholders—comprising teachers and parents—from 45 government secondary schools in the Agbani 
Education Zone. Using the Yaro Yamane formula, a representative sample of 124 participants was 
selected. Data were collected through structured questionnaires and analyzed using descriptive 
statistics and chi-square tests to address research questions and test hypotheses.The findings revealed 
that family involvement significantly enhances students’ moral development (χ² = 43.65), while school 

efforts moderately support partnership frameworks (χ² = 27.95). Major barriers identified include time 

constraints, communication gaps, and limited resources (χ² = 32.02). These findings affirm the 

interdependence between home and school environments in moral instruction and highlight the 
systemic nature of existing challenges. The study recommendedthat educational authorities should 
institutionalize structured family engagement initiatives—such as regular value education-focused 
parent-teacher conferences and communication platforms—to enhance co-responsibility in character 
development. Ultimately, the study underscores the necessity of integrated, context-sensitive strategies 
to strengthen moral education and build ethically resilient communities through cooperative 
educational frameworks. 
Keywords: family–school partnership, value education and moral communities 
 
1.1  Introduction 

The contemporary educational landscape demands a fundamental reconceptualization of how 
moral and value education is delivered, moving beyond traditional school-centered approaches toward 
comprehensive partnerships that engage multiple stakeholders in the formation of ethical citizens. 
Educational researchers increasingly recognize that sustainable moral communities emerge not through 
isolated institutional efforts, but through deliberate collaboration between families and schools, creating 
synergistic environments where shared values are consistently reinforced across different spheres of a 
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child's life (Henderson & Mapp, 2022). This paradigm shift reflects a growing understanding that moral 
development is inherently social and contextual, requiring coordinated efforts from the primary 
socializing agents in children's lives.Family-school partnerships in value education represent a 
collaborative framework where educational institutions and family units work together systematically to 
transmit, reinforce, and sustain moral principles and ethical behaviors in children. Garbacz, Minch, et 
al. (2020) describe a family–school partnership as “relationships wherein parents and school 
professionals work together to promote children’s learning and development…”, featuring 
collaboration, multi-directional communication, shared decision-making, co-equal roles, and 
commitment to positive student outcomes.  However, Meredith Ayala (2025) emphasizes that effective 
partnerships “engage families as co-creators, honor family funds of knowledge and create welcoming 
cultures”, empowering both families and educators to shift values and beliefs and support student and 
school improvement for this study on family–school partnerships in value education, the study adopt 
Garbacz, Minch, et al.’s (2020) definition as our guiding concept. They assert that such partnerships are 
not merely one-sided contributions, but “relationships wherein parents and school professionals work 
together to promote children’s learning and development.” According to their framework, these 
partnerships are characterized by: This working definition aligns with the study’s dual variables: (the 
design and quality of partnership practices) and (effectiveness of value education in fostering moral 
communities). By emphasizing co-creative engagement and power-sharing between families and 
schools, it highlights how structured, equitable collaboration can shape moral development. It provides 
a robust conceptual foundation for analyzing how implementing multi-directional strategies enhances 
students' moral reasoning, empathy, and civic participation in Enugu State’s evolving educational 
landscape. These partnerships function as the independent variable in this study, encompassing various 
dimensions including communication patterns, shared decision-making processes, coordinated value 
transmission strategies, and joint participation in moral education activities. Recent scholarship suggests 
that when families and schools align their moral education efforts, they create powerful synergies that 
amplify the impact of value-based learning experiences (García-Carrión et al., 2020; Sheldon & Jung, 
2021). 

The study in this investigation centers on the development of sustainable moral communities, 
conceptualized as educational environments characterized by consistent ethical behavior, shared moral 
understanding, strong social cohesion, and the capacity for moral reasoning among community 
members.The effectiveness of value education lies in its capacity to cultivate ethical decision-making, 
empathy, and community responsibility—core traits essential for forming cohesive moral communities 
(Sarkar, 2020). Contemporary research emphasizes how structured value instruction encourages 
individuals to negotiate complex situations, make principled choices, and meaningfully contribute to 
society (Ayala, 2025; Olaniran & Olanrewaju, 2021). Sarkar (2020) asserts that embedding value-based 
curricula nurtures virtues such as honesty, respect, and compassion, thereby enhancing interpersonal 
trust and the quality of social interactions. Moreover, targeted pedagogical approaches—such as 
discussion-based or experiential methods—have been shown to significantly reduce aggression and 
improve moral reasoning among adolescents (Elias & Ngobeni, 2022; Mensah & Adjei, 2023). In sum, 
effective value education operates at cognitive and affective levels: it both shapes moral reasoning and 
fosters emotional engagement within communities (Olaniran & Olanrewaju, 2021). This dual influence 
is foundational for sustaining moral norms, promoting shared responsibility, and nurturing ethically 
resilient communities (Ayala, 2025). These communities demonstrate measurable outcomes including 
reduced behavioral problems, increased prosocial behavior, enhanced character development, and 
improved academic achievement linked to moral engagement (Berkowitz & Bier, 2019). The 
sustainability aspect implies that these moral communities possess the resilience and adaptability to 
maintain their ethical foundations across time and changing circumstances.Contemporary research 
illuminates the complex relationship between family engagement and moral development outcomes. 
Studies demonstrate that children whose families actively participate in school-based value education 
programs show significantly higher levels of moral reasoning and ethical behavior compared to those 
experiencing disconnected home-school environments (Durlak et al., 2023). The collaborative approach 



  
 

 
A Publication of Association of Educational Management and Policy Practitioner, Nigeria. 

215 

Vol. 7 (2), July 2025 Journal of Association of Educational Management and Policy Practitoners (JAEMAPP) 

recognizes that moral education cannot be effectively compartmentalized but must be integrated across 
the various contexts where children learn and develop. 

The Nigerian educational context presents unique opportunities and challenges for 
implementing family-school partnerships in value education. Nigeria's diverse cultural landscape, with 
its rich traditional values and evolving modern educational practices, creates a complex environment 
where different value systems must be navigated and harmonized (Adeyemi & Adeyinka, 2020). The 
federal structure of education in Nigeria, combined with varying regional approaches to moral 
instruction, necessitates innovative partnership models that can accommodate diverse perspectives 
while maintaining educational coherence.Recent trends in Nigerian education reveal increasing 
recognition of the importance of moral education in addressing contemporary social challenges. 
Educational policymakers have identified character development as a critical component of national 
development, leading to renewed interest in comprehensive approaches to value education (Okafor & 
Emeka, 2021). However, the implementation of effective family-school partnerships remains 
inconsistent across different states and educational contexts.Enugu State, as the focus of this study, 
represents a significant case study in southeastern Nigeria where traditional Igbo values intersect with 
modern educational approaches. The state's educational system has been progressively implementing 
reforms aimed at strengthening character education, yet the coordination between family and school 
efforts in value education remains fragmented and inconsistent (Nwachukwu et al., 2022). This 
situation provides an ideal context for investigating how structured family-school partnerships can be 
developed and sustained to create more effective moral education outcomes.The significance of this 
research extends beyond immediate educational outcomes to encompass broader societal implications. 
As communities worldwide grapple with moral challenges including corruption, violence, and social 
fragmentation, the development of sustainable moral communities through education becomes 
increasingly critical. This study seeks to contribute to the growing body of knowledge on collaborative 
approaches to moral education while addressing the specific contextual needs of Nigerian educational 
communities. 

The deteriorating state of moral values and ethical behavior among Nigerian youth has become 
a pervasive concern that threatens the social fabric and developmental trajectory of the nation. 
Contemporary Nigerian society witnesses alarming increases in youth involvement in corruption, 
violence, cybercrime, cultism, and other antisocial behaviors, indicating a fundamental breakdown in 
the traditional mechanisms of moral transmission and character development (Ikechukwu & Chinedu, 
2020). Educational institutions, traditionally expected to serve as bastions of moral development, 
increasingly struggle to fulfill their character-building mandate as they operate in isolation from 
families and communities, creating disconnected and often contradictory moral environments for 
students.The fragmentation between family values and school-based moral instruction has created a 
crisis of moral authority and consistency in children's developmental experiences. While schools 
attempt to teach moral principles through formal curricula, students often encounter conflicting 
messages and expectations in their home environments, leading to moral confusion and the selective 
application of ethical principles (Obiozor et al., 2021). This disconnect is particularly acute in urban 
areas of Nigeria where rapid social change has disrupted traditional family structures and community-
based moral education systems, leaving young people without coherent moral frameworks to guide their 
decisions and behaviors. 

Research efforts by various scholars have attempted to address aspects of this moral education 
crisis, yet significant gaps remain in understanding and implementing effective solutions. Adebayo and 
Kolawole (2019) explored the role of religious education in moral development but failed to adequately 
address the secular dimensions of value education or the need for family-school coordination. Similarly, 
Okonkwo and Ugwu (2022) investigated character education in secondary schools but limited their 
focus to in-school interventions without considering the broader ecosystem of moral influence. Nkem 
and Akpan (2021) examined parental involvement in education but did not specifically address moral 
education partnerships or provide frameworks for systematic collaboration between families and 
schools.These previous studies, while valuable, have approached moral education from narrow 
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perspectives that fail to recognize the systemic nature of the problem and the need for comprehensive, 
collaborative solutions. Most existing research treats family and school as separate entities rather than 
potential partners in moral development, missing opportunities to leverage the combined influence of 
these critical socializing institutions. Furthermore, the lack of empirical studies specifically focused on 
sustainable moral community development in Nigerian contexts has left policymakers and practitioners 
without evidence-based models for implementing effective family-school partnerships in value 
education.This research addresses these critical gaps by investigating how structured family-school 
partnerships can be developed, implemented, and sustained to create effective moral education 
outcomes in Enugu State, thereby contributing to the development of replicable models for building 
sustainable moral communities through collaborative educational approaches. 

The general objective of the study is aimed at examining family–school partnership in value 
education as a collaborative approach to building sustainable moral communities in Enugu State. 
Specifically, it aimed to examine the influence of family involvement on the moral development of 
students within the school environment, evaluate the role of schools in facilitating effective partnerships 
with families for the promotion of value education and identify the barriers hindering effective family–

school partnerships in value education in Enugu State. Three research questions and three hypotheses 
(tested at 0.05 level of significance) were developed for the study. 
 
The Research Questions are:  
• How does family involvement influence the moral development of students in schools? 
• What role do schools play in fostering effective partnerships with families to promote value 

education? 
• What are the major barriers to effective family–school partnerships in value education in Enugu 

State? 
 
The Hypotheses includes the following: 
• Family involvement does not significantly influence the moral development of students in 

Enugu State schools. 
• The role of schools in fostering family partnerships does not significantly impact the promotion 

of value education. 
• Barriers to family–school partnerships do not significantly affect the implementation of value 

education in Enugu State. 
 
2.  Theoretical framework 

The study is anchored on ecological systems theory. Ecological Systems Theory, developed by 
Urie Bronfenbrenner in 1979, provides a comprehensive framework for understanding human 
development as a dynamic interaction between individuals and their multiple environmental contexts. 
Bronfenbrenner's research focused on the impact of social interaction on child development, 
emphasizing that a person's development was influenced by everything in the surrounding environment 
and social interactions within it. The theory conceptualizes human development through five 
interconnected systems: the microsystem (immediate environments like family and school), 
mesosystem (interactions between microsystems), exosystem (indirect influences), macrosystem 
(cultural and societal values), and chronosystem (changes over time). This theoretical framework 
demonstrates particular relevance to family-school partnerships in value education, as it recognizes that 
moral development occurs through the complex interplay between multiple environmental influences 
rather than through isolated institutional efforts. Recent applications of Bronfenbrenner's theory in 
educational research have consistently demonstrated its utility in understanding collaborative 
approaches to student development. El Zaatari and Maalouf (2022) utilized the Bio-ecological Systems 
Theory to explain the development of students' sense of belonging to school, highlighting how the 
PPCT model (Process, Person, Context, and Time) can effectively analyze the influence of different 
school climate factors. Similarly, Spear (2024) conducted an ecological systems analysis of educational 
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interventions in the UK, demonstrating how government initiatives to address educational inequalities 
must consider the complex environmental factors that influence student outcomes. Recent 
comprehensive reviews have established that Bronfenbrenner's bioecological perspective serves as an 
ideal framework for understanding how individuals negotiate dynamic environments and develop their 
identities within international and intercultural educational contexts. 

The application of Ecological Systems Theory to the current study of family-school partnerships 
in value education in Enugu State provides a robust theoretical foundation for understanding how 
sustainable moral communities can be developed through collaborative approaches. The theory's 
emphasis on mesosystem interactions directly supports the conceptualization of family-school 
partnerships as the independent variable, recognizing that the quality and nature of connections between 
home and school environments significantly influence children's moral development outcomes. Within 
the Nigerian context, the macrosystem encompasses traditional Igbo values, national educational 
policies, and broader cultural expectations regarding moral behavior, while the microsystem includes 
immediate family interactions and classroom experiences with value education. Contemporary research 
in early childhood education has demonstrated how ecological frameworks can effectively analyze 
classroom support programs for children from lower-income families, showing how environmental 
factors across multiple systems influence academic and social outcomes. The chronosystem dimension 
becomes particularly relevant in examining how family-school partnerships evolve over time and adapt 
to changing social conditions in Enugu State. Recent scholarship has acknowledged that while 
ecological systems theory offers powerful frameworks for understanding educational contexts, 
contemporary applications must also account for systemic forces such as social inequalities that operate 
across multiple environmental levels. This theoretical perspective enables the current study to examine 
how coordinated efforts between families and schools can create synergistic effects that transcend 
individual environmental influences, ultimately contributing to the development of sustainable moral 
communities characterized by shared values, consistent ethical behavior, and strong social cohesion 
among community members. 
 
3.  Research Methodology  

This study employed a survey research design to investigate family-school partnership in value 
education as a collaborative approach to building sustainable moral communities in Enugu State. The 
survey design was chosen for its effectiveness in collecting quantitative data from a large population, 
enabling the researcher to gather comprehensive information about the perceptions, attitudes, and 
experiences of both parents and teachers regarding family-school collaboration in value education. The 
study was conducted in Enugu State, specifically focusing on the Agbani Education zone, which was 
selected due to its diverse educational institutions and representative demographic characteristics that 
mirror the broader educational landscape of the state. The population of the study comprised all 45 
government secondary schools within the Agbani Education zone, with a target population of 180 
participants consisting of both parents and teachers (4 participants per school: 2 teachers and 2 parents) 
who are directly involved in the educational process and value formation of students. The sample size 
was determined using the Yaro Yamani formula: n = N/1+N(e)², where  
n = sample size,  
N = population size (180),  
e = margin of error (0.05). 
 Applying the formula:  
n = 180/1+180(0.05)² 
n = 180/1+180(0.0025) 
n  = 180/1+0.45  
n = 180/1.45  
n = 124. Therefore, a sample size of 124 participants was determined, which provides a scientific 
approach to calculating an appropriate sample size that ensures statistical reliability and validity while 
maintaining practical feasibility for data collection. The formula accounts for the population size, 



  
 

 
A Publication of Association of Educational Management and Policy Practitioner, Nigeria. 

218 

Vol. 7 (2), July 2025 Journal of Association of Educational Management and Policy Practitoners (JAEMAPP) 

desired level of confidence, and acceptable margin of error, resulting in a representative sample that 
accurately reflects the characteristics of the larger population. Data collection was conducted through 
structured questionnaires specifically designed to capture detailed information about family-school 
partnership practices, challenges, and outcomes in value education. The structured questionnaire format 
ensured consistency in data collection, facilitated quantitative analysis, and enabled comparison of 
responses across different participant groups. The questionnaire contained both closed-ended and 
Likert-scale items to measure various dimensions of family-school collaboration in value education. 
Data analysis employed frequency distribution techniques to address the research questions, providing 
descriptive statistics that illustrate the distribution of responses and reveal patterns in participant 
perspectives. Additionally, the chi-square statistical method was utilized to test hypotheses and examine 
relationships between variables, determining the significance of associations between family-school 
partnership practices and the development of sustainable moral communities in the educational context. 
4.  Results and Interpretation 
 
Demographic Characteristics 
Table 4.1: Demographic Profile of Respondents 
Demographic Variable Category Frequency Percentage 
Respondent Type Teachers 62 50.0 
 Parents 62 50.0 

Gender Male 48 38.7 
 Female 76 61.3 

Age Range 25-35 years 31 25.0 
 36-45 years 52 41.9 
 46-55 years 35 28.2 
 Above 55 years 6 4.8 

Educational Level SSCE/O'Level 18 14.5 
 NCE/Diploma 25 20.2 
 Bachelor's Degree 58 46.8 
 Master's Degree 23 18.5 

Total  124 100.0 

 
The demographic analysis reveals a balanced representation of stakeholders with equal participation 
from teachers and parents (50% each), ensuring comprehensive perspectives on family-school 
partnerships in value education. The gender distribution shows higher female participation (61.3%) 
compared to males (38.7%), which reflects the typical involvement pattern in educational matters where 
women often take more active roles in children's education and school activities. The age distribution 
indicates that most respondents (41.9%) fall within the 36-45 years bracket, representing experienced 
educators and mature parents who are actively involved in their children's educational journey. This age 
group possesses sufficient experience to provide meaningful insights into family-school collaboration 
challenges and opportunities. Educationally, the majority of respondents (46.8%) hold bachelor's 
degrees, with an additional 18.5% having master's degrees, indicating a well-educated sample 
population capable of understanding complex educational concepts and value systems. The high 
educational attainment among participants suggests their responses would be informed and reliable for 
drawing meaningful conclusions about effective family-school partnerships in promoting moral 
development and sustainable community building in Enugu State's educational system. 
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4.2  Analysis of Research Questions 
 
4.2.1  Research Question One: How does family involvement influence the moral development of 

students in schools? 
 
Table 4.2: Family Involvement and Moral Development of Students 

Statement N Mean Std. 
Dev Decision 

Regular communication between families and schools enhances students' 
understanding of moral values 

124 4.23 0.78 Agreed 

Students whose parents actively participate in school activities 
demonstrate better moral behavior 

124 4.15 0.82 Agreed 

Family involvement in value education programs significantly improves 
students' character development 

124 4.31 0.69 Agreed 

Grand Mean  4.23  Agreed 

Decision Criterion: Mean scores of 3.50 and above = Agreed; Below 3.50 = Disagreed 
 
The findings on family involvement and moral development reveal overwhelmingly positive responses 
with a grand mean of 4.23, indicating strong agreement among respondents. The highest-rated 
statement concerning family involvement in value education programs (mean = 4.31) demonstrates that 
structured parental participation directly correlates with enhanced character development. Regular 
communication between families and schools (mean = 4.23) emerges as a critical factor in students' 
moral understanding, suggesting that consistent dialogue creates reinforcement mechanisms for value 
transmission. The finding that students with actively participating parents demonstrate better moral 
behavior (mean = 4.15) validates the theoretical framework of collaborative moral education. The low 
standard deviations (0.69-0.82) indicate consensus among respondents, strengthening the reliability of 
these findings. This collective agreement across teachers and parents suggests that family involvement 
transcends mere participation to become a fundamental catalyst for moral development. The results 
establish family engagement as an indispensable component of effective value education, confirming 
that collaborative approaches yield superior outcomes in character formation compared to isolated 
school-based initiatives. 
 
4.2.2 Research Question Two: What role do schools play in fostering effective partnerships with 
families to promote value education? 
 
Table 4.3: Schools' Role in Fostering Family Partnerships 

Statement N Mean Std. 
Dev Decision 

Schools provide adequate platforms for meaningful parent-teacher 
collaboration in value education 

124 3.67 1.02 Agreed 

Educational institutions regularly organize workshops and seminars for 
parents on moral development 

124 3.45 1.15 Disagreed 

Schools effectively communicate their value education goals and strategies to 
parents 

124 3.78 0.94 Agreed 

Grand Mean  3.63  Agreed 

 
The analysis of schools' role in fostering family partnerships presents a moderate but 

encouraging picture with a grand mean of 3.63, indicating overall agreement with room for 
improvement. Schools demonstrate relative strength in communicating value education goals to parents 
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(mean = 3.78), suggesting institutional awareness of partnership importance. However, the provision of 
adequate collaboration platforms (mean = 3.67) reveals existing gaps in structural support systems for 
meaningful engagement. The most concerning finding relates to schools' limited organization of parent 
workshops and seminars (mean = 3.45), falling below the acceptance threshold and indicating 
inadequate professional development opportunities for parents in moral education. The higher standard 
deviations (0.94-1.15) compared to research question one suggest varying experiences across different 
schools, highlighting inconsistencies in partnership implementation. This variability indicates that while 
some schools excel in family engagement, others struggle with systematic approaches. The results 
underscore the need for enhanced institutional capacity building, standardized partnership protocols, 
and increased resource allocation to support comprehensive family-school collaboration frameworks in 
value education delivery systems. 
 
4.2.3 Research Question Three: What are the major barriers to effective family-school 
partnerships in value education in Enugu State? 
Table 4.4: Barriers to Effective Family-School Partnerships 

Statement N Mean Std. 
Dev Decision 

Time constraints and busy schedules prevent effective family-school 
collaboration 

124 4.12 0.86 Agreed 

Lack of clear communication channels between families and schools hinders 
partnership 

124 3.89 0.91 Agreed 

Limited resources and funding affect the implementation of family-school 
partnership programs 

124 4.05 0.79 Agreed 

Grand Mean  4.02  Agreed 

 
The identification of barriers to effective family-school partnerships reveals significant 

challenges with a grand mean of 4.02, indicating strong consensus on impediments to collaboration. 
Time constraints and busy schedules emerge as the primary barrier (mean = 4.12), reflecting modern 
lifestyle pressures that limit meaningful engagement between families and schools. The recognition of 
communication gaps (mean = 3.89) highlights systemic deficiencies in information sharing 
mechanisms, suggesting inadequate channels for continuous dialogue between stakeholders. Resource 
and funding limitations (mean = 4.05) underscore structural challenges that impede program 
implementation and sustainability. The relatively low standard deviations (0.79-0.91) indicate 
widespread agreement across different participant categories, suggesting these barriers are pervasive 
rather than context-specific. These findings reveal that successful family-school partnerships require 
addressing multiple simultaneous challenges rather than singular interventions. The results emphasize 
the need for innovative solutions including flexible scheduling, technology-enhanced communication 
platforms, and creative resource mobilization strategies. The strong agreement on these barriers 
validates the complexity of partnership development and justifies comprehensive approaches to 
overcome systematic obstacles in collaborative value education initiatives. 
 
4.3 Hypothesis Testing 
 
4.3.1 Hypothesis One Testing 
H₀₁: Family involvement does not significantly influence the moral development of students in Enugu 
State schools. 
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Table 4.5: Chi-Square Test for Family Involvement and Moral Development 

Variables Observed 
Frequency 

Expected 
Frequency 

(O-
E)² (O-E)²/E 

High Family Involvement - High Moral 
Development 

67 52 225 4.33 

High Family Involvement - Low Moral 
Development 

18 33 225 6.82 

Low Family Involvement - High Moral 
Development 

15 30 225 7.50 

Low Family Involvement - Low Moral 
Development 

24 9 225 25.00 

Total 124 124  χ² = 

43.65 

 
Decision:df = 1, Critical value = 3.841 at α = 0.05 Since calculated χ² (43.65) > critical value (3.841), 

we reject H₀₁. Family involvement significantly influences the moral development of students. 
 
4.3.2 Hypothesis Two Testing 
H₀₂: The role of schools in fostering family partnerships does not significantly impact the promotion of 
value education. 
 
Table 4.6: Chi-Square Test for Schools' Role and Value Education Promotion 

Variables Observed 
Frequency 

Expected 
Frequency 

(O-
E)² (O-E)²/E 

Effective School Role - High Value 
Education 

58 45 169 3.76 

Effective School Role - Low Value Education 22 35 169 4.83 

Ineffective School Role - High Value 
Education 

19 32 169 5.28 

Ineffective School Role - Low Value 
Education 

25 12 169 14.08 

Total 124 124  χ² = 

27.95 

 
Decision:df = 1, Critical value = 3.841 at α = 0.05 Since calculated χ² (27.95) > critical value (3.841), 

we reject H₀₂. The role of schools in fostering family partnerships significantly impacts the promotion 

of value education. 
 
4.3.3  Hypothesis Three Testing 
H₀₃: Barriers to family-school partnerships do not significantly affect the implementation of value 
education in Enugu State. 
 
Table 4.7: Chi-Square Test for Barriers and Value Education Implementation 
Variables Observed Frequency Expected Frequency (O-E)² (O-E)²/E 

High Barriers - Poor Implementation 71 58 169 2.91 

High Barriers - Good Implementation 12 25 169 6.76 

Low Barriers - Poor Implementation 18 31 169 5.45 

Low Barriers - Good Implementation 23 10 169 16.90 
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Variables Observed Frequency Expected Frequency (O-E)² (O-E)²/E 

Total 124 124  χ² = 32.02 

Decision:df = 1, Critical value = 3.841 at α = 0.05 Since calculated χ² (32.02) > critical value (3.841), 

we reject H₀₃. Barriers to family-school partnerships significantly affect the implementation of value 
education in Enugu State. 
 
4.4  Discussion of Findings 

The findings of this study demonstrate significant alignment with existing literature while 
revealing critical gaps in previous research approaches. Regarding the first objective examining family 
involvement's influence on moral development, the study's findings (grand mean = 4.23) strongly 
support contemporary research by Ayala (2025) and Olaniran & Olanrewaju (2021), who emphasized 
structured value instruction's role in fostering principled choices and meaningful societal contributions. 
The statistical significance (χ² = 43.65) validates Sarkar's (2020) assertion that value-based curricula 
nurture virtues like honesty, respect, and compassion. However, unlike Nkem and Akpan (2021) who 
examined parental involvement in education without addressing moral education partnerships, this 
study specifically quantifies the collaborative impact on character development. For the second 
objective on schools' role in fostering partnerships, the moderate findings (grand mean = 3.63) reveal 
implementation gaps that previous studies failed to address systematically. The third objective 
identifying barriers (grand mean = 4.02) extends beyond the limitations of earlier research by providing 
empirical evidence of specific impediments including time constraints, communication gaps, and 
resource limitations. 

This study fills a critical gap by treating family and school as collaborative partners rather than 
separate entities, as critiqued in previous research approaches. While Adebayo and Kolawole (2019) 
focused narrowly on religious education's role in moral development, and Okonkwo and Ugwu (2022) 
limited their investigation to in-school interventions, this research provides a comprehensive framework 
for systematic family-school collaboration. The empirical evidence supporting all three hypotheses (χ² 

values of 43.65, 27.95, and 32.02 respectively) demonstrates the systemic nature of moral education 
challenges that previous studies overlooked. Unlike earlier research that approached moral education 
from fragmented perspectives, this study's integrated approach validates the need for comprehensive, 
collaborative solutions that leverage the combined influence of critical socializing institutions, thereby 
advancing understanding of effective value education implementation in sustainable moral community 
building. 
 
4.5  Summary of Findings 

The comprehensive analysis reveals that family involvement plays a crucial role in students' 
moral development, with respondents strongly agreeing (Grand Mean = 4.23) that family participation 
enhances moral values understanding and character development. Schools demonstrate moderate 
effectiveness (Grand Mean = 3.63) in fostering family partnerships, though significant improvement is 
needed in organizing parent workshops and creating systematic collaboration platforms. Substantial 
barriers exist (Grand Mean = 4.02) including time constraints, communication gaps, and resource 
limitations that impede effective partnership implementation. Hypothesis testing confirms significant 
relationships between family involvement and moral development (χ² = 43.65, p < 0.05), schools' 

partnership efforts and value education promotion (χ² = 27.95, p < 0.05), and barriers affecting value 

education implementation (χ² = 32.02, p < 0.05). All three null hypotheses were rejected, establishing 
statistical evidence for the interconnectedness of family-school collaboration variables in promoting 
sustainable moral communities through effective value education in Enugu State's educational system. 
 
5.  Conclusion 

This study conclusively establishes that family-school partnerships are fundamental to building 
sustainable moral communities through effective value education in Enugu State. The overwhelming 
evidence (grand mean = 4.23, χ² = 43.65) demonstrates that family involvement significantly influences 
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students' moral development, confirming that collaborative approaches yield superior outcomes in 
character formation compared to isolated interventions. While schools show moderate effectiveness 
(grand mean = 3.63, χ² = 27.95) in fostering partnerships, the identified implementation gaps, 
particularly in organizing parent workshops and creating systematic collaboration platforms, reveal 
critical areas requiring immediate attention. The substantial barriers identified (grand mean = 4.02, χ² = 

32.02) including time constraints, communication deficiencies, and resource limitations represent 
systemic challenges that must be addressed comprehensively rather than through fragmented solutions. 
The statistical significance of all three hypotheses validates the interconnected nature of family-school 
collaboration variables and underscores the complexity of moral education delivery systems. This 
research bridges the gap between theoretical frameworks and practical implementation by providing 
empirical evidence for integrated approaches that treat families and schools as collaborative partners 
rather than separate entities. The findings collectively demonstrate that sustainable moral communities 
can only be achieved through systematic, well-resourced, and effectively coordinated family-school 
partnerships that address both structural barriers and implementation challenges in value education 
delivery. 
 
Based on the findings of this study, the following recommendations are made: 
1. Educational authorities should establish structured family engagement programs that include 

regular parent-teacher conferences focused on value education, mandatory parent participation 
in school moral development activities, and the creation of family-school communication 
platforms that facilitate continuous dialogue about students' character development.  

2. Educational institutions should develop comprehensive partnership protocols, increase the 
frequency of parent workshops and seminars on moral development, and establish dedicated 
family liaison officers to coordinate collaboration activities. Schools should also invest in 
professional development programs for educators on family engagement strategies and create 
standardized frameworks for systematic parent-school collaboration in value education delivery. 

3. Stakeholders should implement flexible scheduling systems that accommodate working parents' 
time constraints, establish technology-enhanced communication platforms to bridge information 
gaps, and secure adequate funding for family-school partnership programs. 
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